(1-12 weeks in length, off ered entirely at a distance, and tend to occur towards the end of a program, for example during a clinical experience) to the more far-reaching forms of PBLonline, namely blended programs (full degree programs that have PBLonline as the underlying philosophy) and content management systems (extending from websites to developed content management systems).
Having discussed the foundations and current standing of PBLonline, chapter 3 moves to common mistakes and assumptions related to PBLonline. The mistakes discussed cover everything from the defi nition and characteristics of PBL (problem-solving versus problem-solving learning versus problem-based learning) to assumptions made about students and their abilities in new learning environments (e.g., students will facilitate it well) to mistakes that involve design and implementation of PBLonline (e.g., discussion boards alone off er adequate support). This chapter closes with some alternative strategies to help developers and practitioners overcome the common pitfalls. Building from these points, chapter 4 deals with "equipping" staff and students for PBLonline. Beginning by looking at how "staff " position themselves as facilitators, including their pedagogical perspective, the chapter moves to a discussion about the role of facilitators in PBLonline. It concludes by looking at the experiences of several students as a means for practitioners to better understand how to prepare students for the experience.
Part 2 consists of three chapters focused on designing problem-based learning online environments . Chapter 5 provides readers with a working outline or guidelines of a schema that can be utilized to develop a PBLonline module, including the steps of the schema, while promoting "learning intentions, assessment, and the development of [students'] capability" (p. 63). Additional resources in this chapter include sample activities to be considered for module development. As a fi nal step in the development process, chapter 6 provides ten steps for developing eff ective PBLonline, including choosing the form of PBLonline right for each situation. The concluding chapter looks to PBLonline futures, specifi cally possibilities for moving problem-based learning forward as both a philosophy and an approach to learning. Moreover, the chapter provides some glimpses into what PBLonline could look like with the integration of applications that provide alternative learning spaces, including those found in Web 2.0 and 3D worlds.
Part 3 concludes with a resource section for developers and practitioners alike. It provides a section on developing online teams, a section on writing problem scenarios and types of scenarios, a section on assessment, and one on evaluation of PBLonline. A frequently asked questions and glossary section are also provided.
Overall, the book should be viewed as a resource, off ering solid, practical steps to development and implementation while providing models and characteristics of PBLonline; in essence, this is a "tips and tricks" resource. Given the breadth of the topic and the many C o r r e s p o n d e n c e c o n c e r n i n g t h i s a r t i c l e s h o u l d b e a d d r e s s e d t o J e n n i f e r C . R i c h a r d s o n , B e e r i n g H a l l o f L i b e r a l A r t s a n d E d u c a t i o n , 1 0 0 N . U n i v e r s i t y S t r e e t , We s t L a f a y e t t e , I N 4 7 9 0 7 -2 0 9 8 .
